In an attempt to inform participatory research methodology, the study investigated how coresearchers (teachers) experienced power relations. We utilized Gaventa's power cube as a theoretical framework and participatory research as our methodologic paradigm.
to transform themselves, moving from isolation to becoming integrated into communities and engaging students to collaborate outside the academy. 11, 12 Nyden, Figert, Shibley, and Burrows 13 view collaboration in community-based research as a process that has the potential to bring together academic researchers and communities to partner in research that may be relevant to the lives of community members and bring about social change. In our study, we set out to investigate power relations and the experiences of teachers as coresearchers who have collaborated with university researchers in an intervention project known as STAR.
STAR is a longitudinal project that has been ongoing since 2003 . STAR initially commenced as a doctoral study in one primary school in the Eastern Cape province of South Africa, with ten teachers partnering with two university researchers. The study responded to a need for intervention that was voiced by teachers to one of the researchers when she lectured them during a distance education program. Initial informal discussions lead to the researcher identifying a preliminary research focus and approaching a primary school in the region to partner in research. Based on the outcome of the doctoral study and the support subsequently being provided to community members, the intervention has since been replicated in 11 additional schools (9 primary schools and 2 high schools) in three regions of South Africa, involving 74 teachers as coresearchers.
Of these partnering schools, one approached a university researcher to intervene at the school, two were identified by the researchers based on the characteristics of the school, and the other eight were identified by teachers of the first four schools who were at that stage already participating in the project. In all but one school, partnerships were initially negotiated between university researchers and school principals. No partners were known to each other before 2003.
The goal of STAR is to establish collaboration with teachers to promote resilience in schools by means of supportive networks. The focus on resilience stems from the need of many South African communities to cope with risks such as poverty, unemployment, and HIV-and AIDS-associated challenges within the context of limited resources and inadequate external help. STAR underscores the importance of capacity development to provide intervention for communities at risk. 15 The intervention adopts an asset-based approach 16 using PRA principles, where teachers use existing resources, assets, skills, and abilities to address community challenges and bring about social change. STAR rests on the belief that teachers are well-positioned to understand the challenges faced by the communities they work in.
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TheoreTicAl FrAmeworK: GAvenTA's Power cube
We view the ability to influence change in power-sharing partnerships through the power cube theory of Gaventa.
1,17
The theory posits that power is complex and exists in a relational context in different forms and degrees (phases of power), with different moments, opportunities or channels for its expression (spaces or arenas of power), and different levels of engagement within social relationships (places or levels of power). This dynamic framework enables an appreciation of the interplay of forms of power (in its different configurations and degrees of visibility, from visible to hidden and invisible), with its place of operation (concerning the arenas and levels of engagement of power locally, nationally, and globally) and spaces of engagement (locating how the arenas of decisionmaking power are availed or accessed via provided or closed, invited, claimed, or created spaces). 1, 17 Because power is immanent in human social relationships, it may either disable or enable any efforts to achieve social injustices experienced by specific social groups and communities.
We selected Gaventa's 1,17 power cube framework with the expectation that more specific insights could emerge about the broad concerns of participation in research, learning, advocacy, and community mobilization for capacity building, by breaking down the process into three analytical dimensions or relationships of the manifestations and operation of power, namely, space, forms and levels of power, and relevant interrelationships. The dynamism of power is highlighted, indicating that different interests can be marginalized if power relations are glossed over and that they must be redressed by inclusion strategies, hence the need to generate opportunities to influence change.
Power in PArTiciPATory reseArch
In the field of participatory research, power and power dynamics are highly acknowledged and actively addressed. It is often emphasized that studies on partnerships should analyse the power dynamics within systems. 18 25 Van der Riet and Boettiger 26 found that, in rural contexts in particular, the relative difference between the knowledge, power, capacity, and access to resources of a researcher and that of research participants is apparent.
Under such conditions, it may become a serious challenge to truly sustain equal participation and collaboration between researchers and participants.
Participatory research is based on the postulation that social change is likely to be achieved and sustained if the process engages the community on which it focuses. 11 In a pure participatory research process, power typically shifts from those who have "power over" the research process to the participants themselves. This process emphasizes a shift where coresearchers take control of the process of knowledge production, 24 having the "power to" manage all aspects of their lives and development. 27, 28 This process of a shift in power is referred to as "handing over the stick" to participants. In our study, we aimed to provide insight into partnership communiTy And universiTy PArTnershiPs
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PArTnershiPs in PArTiciPATory reseArch
Research partnerships between communities and universities are common presently. 32, 33 University engagement typically integrates the teaching, research, and service functions of the university and promotes partnerships with public agencies and the community for broad civic interests. 33 As Harkavy 34 argues, the goal of universities should be to contribute significantly to developing and sustaining democratic schools, communities, and societies by effectively educating students to be democratic and constructive citizens. answered how the engaged university incorporates the voices and experiences of participants, particularly when using a PRA approach. It was the intention of our study to find the voice of the participants in relation to their experiences on community-university partnerships.
meThods
We chose PRA as research design, which is a methodologic approach for interacting with local people in an effort to understand and learn from them. For the purpose of this study, we conveniently chose 37 For data collection, we undertook four field visits between March 2009 and October 2010, followed by a member checking session in July 2011. We relied on crystallization and employed multiple data generation techniques. 38, 39 We utilized PRA techniques, many of which involved visual activities as an integral part of the study. For this purpose, we presented the participants with drawings and poster photographs of a power tool (a drill) and requested them to situate the picture of the drill on a line representing a low to high power spectrum for the different phases of the project and explain their decision, a sun (where they had to describe the factors that supported a warm, balanced power relationship between them and university researchers), and clouds (where they had to describe the factors clouding equal power relations). Participants worked in groups of five and wrote their thoughts on the posters, which we subsequently analyzed as written data. They also reported back at the end of each poster activity, during a discussion or focus group. Additionally, we used observations of the relationships between the teachers and researchers during contact sessions and while PRA techniques were employed and reported on. We also facilitated focus group discussions during PRA activities, which were guided by questions on the teachers' experiences of power and partnerships in the STAR project, and during which stages of the partnership they experienced less and more power. All our observations, personal reflections, preliminary insights, and process notes were documented in the form of field notes and reflections in our research journals. In addition, the entire research process of data generation was documented in both audio and video recordings. 40, 41 For data analysis, we made use of some aspects of Charmaz's 42 theory to conduct a thematic analysis, and interpret verbatim transcripts of focus groups, interviews, visual data, and observation notes in our research journals. After reviewing the raw data several times to get a thorough overview, we interpreted all words, phrases, and visual representations that related to power and partnership issues against the background of the literature we had consulted. We indicated possible categories where we identified meaning. We used color coding to mark recurring ideas, and then categorized these into themes and subthemes. limited self-confidence, and (d) lack of role clarity. Table 2 provides supportive evidence of these categories.
The third subtheme on the nature of power relates to power dynamics. Participants reported that the nature of power in participatory partnerships was, inter alia, experienced through the shift in power over the course of their engagement in the project. Participants saw themselves gradually changing to become members of a community of practice, eventually trusting one another and gaining more confidence. In response to initial feelings of a lack of trust, they described the shift in power as synonymous with "handing over the stick." They experienced a sense of ownership and felt that, as their knowledge changed in terms of the participatory project, they became emancipated from their perceived limited levels of knowledge to being more knowledgeable.
The second main theme we identified relates to participants' own understanding and meaning-making of power and partnership, consisting of the following two subthemes:
(1) forging equitable and mutually beneficial partnerships 
Decision making
We the participants decided on what to on the project (School 2, photo poster activity, report back by participant 14).
Appropriating (owning) power (empowerment)
We are now facilitators in this project…greatest power we have…we felt power through these activities. We had more power, we adopted two schools (School 1, photo poster activity and focus group, participant 6).
Achieving personal goals Oh, dreams did come true, we wanted to have a garden and we were able to have a garden…that is achieving dreams….we acted according to what we wanted to do (School 2, photo poster activity, report back by participant 14).
Trust OK, trust was very, very strong (School 2, clouds activity and focus group, participant 14).
Table 2. Results on Factors Impeding Power and Partnerships Factors Impeding Power and Partnerships Supportive Evidence
Time constraints and work overload
As a group, we do share ideas, but the problem is we don't have enough time. Time is not on our side. We have to use our family time to do activities (School 2, photo poster activity, report back by participant 14).
Lack of commitment At times, some of us do not attend meetings as agreed (School 2, interview, participant 11).
Limited self-confidence Prior to the project I was reserved, a bit conservative, kept to myself, I had lots of thought but kept them to myself (School 1, photo poster activity and discussion, participant 9).
Lack of role clarity
We knew nothing and were unsure of what was expected from us (School 1, photo poster activity and focus group discussion, participant 7).
Table 4. Results on Levels of Enablement
Level of Enablement Supportive Evidence
Local By 2006, we felt we were powerful because through the project we managed to divide the activities within the project on our own and able to manage the project, we were able to influence the community…there were lots of community people participating (School 2, photo poster activity, report back by participant 14). National Hmm... I think here is amazing. We met with a group from Port Elizabeth and also a group from Pretoria, and met more people from the university and us. Now we have increased … the partners in the project are many (School 2, photo poster activity and discussion, participant 11).
Table 3. Results on Partners With Whom Relationships Were Established Partners in the Project Supportive Evidence
University researchers After the introduction of the programme, we began to trust and open up more to R and L [UP researchers]. They also on the other hand trusted us and had confidence on us, because they kept on visiting us …The relationships are from time to time strengthened as they further introduced other researchers to the project (School 1, photo poster activity and focus group, participant 7).
Peers (fellow participants) Now we have increased. It started with two groups, now it is four or more groups, the partners are many. We were joined by eight to ten people in this group (School 2, photo poster activity and focus group, participant 12).
Wider community Now we work with banks, NGOs, churches, yes, 100%. We work hand in hand with the community (School 1, photo poster activity and focus group, participant 7).
Note. NGO, nongovernmental organization.
ships with other partners involved in the project, namely (a) university researchers, (b) peers (fellow participants), and (c) the wider community. Supportive evidence of these categories is provided in Table 3 . Table 4 includes supportive evidence of this subtheme.
The third theme we identified relates to the role of agency in relation to power and partnership. Participants indicated that they experienced agency (subtheme 1) to act freely based on the perceived power they had gained and the partnerships they had established. Participants seemingly believed that they experienced power and partnership in terms of the capacity to act, in terms of the following categories: (a) empowering others, (b) providing leadership, and (c) taking action. Table   5 provides examples of participants' contributions.
Concerning the second subtheme, participants viewed themselves as agents of social transformation-initiating, mobilizing, and acting in all phases of the participatory project. They reported power as "power to" (empowerment theory) and "power with," which implies being capable of acting (to exercise agency) and have a voice to express their experience. In their view, the change that they brought about was a result of the knowledge they had acquired. They regarded themselves as agents that could unlock potential to facilitate social change in their communities by (a) transferring knowledge, (b) mobilizing resources, and (c) creating community networks (Table 6) . Capacity to empower others We were facilitators that were ready to help other schools and communities around (School 1, photo poster activity and focus group, participant 4).
Capacity for leadership
We were taking lead, mentoring others. Power is about our voices being heard, we were heard, and we decided on the project. We picked the area [activities to do within the project] and we divided ourselves in activities (School 2, photo poster activity, report back by participant 14).
Taking action Success-formation of the working group, giving food hampers, feeding community with soup from Muslim. We have opened the resources center, we are now facilitators in this protect. Oh, wow, it's the greatest power tool we have (School 1, photo poster activity and focus group, participant 3). Transferring knowledge Being able to influence our neighbor primary. We are going to train them-this project not only is in our school/area (XXX), but start in neighboring schools. I think now we are in power (School 2, photo poster activity and focus group, participant 11).
Mobilizing resources
We have had a career day the other time, it was started by varsity students, and it was successful. Then later we initiated more career day, we started in 2009 by inviting police and invite people from different varsities to talk about different careers (School 2, interview, participant 13).
Creating community networks You know, the network we have now is meeting other colleagues from other provinces, and they help us to see how far we are with the projects. Also our department and school to have it as a community.
We have forge hands with local clinic, the learner get resources. Another network is social workers; they are involved with the school once a week. Also with Agriculture, Masibuele, how can they help with project-garden, to meet us half way? We want to bring in community members, so that they benefit (School 2, interview, participant 11). For teachers, the partnership was grounded in values that allowed partners to take control of challenges they faced as a community, using their valued knowledge to facilitate change.
Based on the findings we obtained, we construct the concept of power-sharing partnerships. This contribution extends Gaventa's power cube framework and goes beyond Gaventa's forms, spaces, and levels of power by arguing for inclusive participation in participatory projects. This study thus adds insight to participatory competencies, which are critical to partnerships that may enable participants to act as agents of change in participatory research. We summaries our insight of power-sharing partnerships as a framework in 
